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· Develop specific routines for leaving the classroom, such as lining up group by group, collecting hats in small groups, walking with a peer holding hands. Practise these rules and routines daily before leaving the room. 

· It may not be the change that challenges students with Autism Spectrum Disorder (ASD) but the unknown or unpredictable. The student may benefit from clear information about what is expected from them, such as a schedule or ‘now and then’ cards.
· The visual grids, pockets, checklists and individual schedules used in classroom work stations and group work can be used or adapted to provide predictability and structure for students in other environments, such as specialists’ classrooms. 

· Consider what parts of movement around the school can be adapted or changed to minimise any challenges before they occur. If a student consistently leaves the group to run to the playground while on the way to music, a different route may be necessary or the student may need to walk with an adult initially until the new routine is established. Alternatively, the student may learn that he/she will be rewarded with a quick stop at the playground on the way back from music as this is shown on their individual schedule (music first, then playground). 

· Consider the need to plan for a break or access to routines and rituals that provide predictability and comfort immediately after movements around the school to support the student to manage their anxiety levels. 

· Some students benefit from consistent patterns, such as leaders chosen for the whole week or a set order for lining up and moving through the school. This makes the transition more predictable, is one less thing for students to consider, and minimises the social demands of transitions. 

· Consider the visual prompts available such as: mats or marks to indicate where to stand when lining up to leave the room; pre-determined places outside to stop and wait for the group; benches to sit and wait at; one arm's distance between peers; and cue cards showing the items required for the activity (e.g. sun cream, hat, drink bottle). 

· Increase the structure for new or unclear activities. For example, outside activities naturally have less structure because of the physical setting and change in environment. Teaching the routine of outside activities, such as walking to the area, sitting, completing a task, sitting when the whistle blows, getting a drink, and returning to class is necessary. 

· Give students a specific job or task to complete during school movements, such as carrying the roll, class awards or equipment needed to complete the task. Giving the student something concrete to focus on addresses some of the anxiety relating to the change. 

· Return students to a central 'waiting area' or 'waiting routine' after each task. For example, always returning to the painted line on the multi-purpose court to sit and wait or returning to the eating benches when the bell goes tells students what to do when finished and how to wait for staff. 

· Students who find the closeness of their peers difficult to cope with may find walking at the front or end of the line has less sensory demands. Alternatively, planning to move in smaller groups, such as half with the class teacher and half with the teacher aide, limits the sensory demands. 

· Some students with ASD benefit from transitioning or moving to a new environment or activity on their own so as to be settled into the activity or environment before the other students arrive. Alternatively, arriving slightly late also avoids the 'messiness' of the movement. 

· Practise accessing new or different environments in small groups initially if possible. For example, go to the assembly area without the whole school and listen to the music and loudspeaker so students are more prepared. 

· Consider the sensory demands of assembly such as the closeness of others, the noise of large groups, the sharper unexpected noises and movement of the assembly, and the distractions. 
· Students may sit more successfully during assembly if they are away from distractions, have less physical contact with others and have access to fidget toys or a transition or preferred item such as a book to hold during assembly. Headphones and background music can be used to dull the sensory demands of assembly music and speakers. As with sitting for group activities in the classroom, the provision of increased structure via the choice of sitting on a mat or a chair may also help. Some students find having the written list of assembly agenda items calming to hold and refer to. 

· Some students are too overwhelmed by the sensory demands of assembly and may need alternative activities and supervision. A gradual introduction to assembly (attend until the principal finishes his/her talk then leave) may help develop the skills to cope with assembly. 

· Consider how to support students to develop successful routines and relationships with new or unfamiliar staff.[image: image4.jpg]= °
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Tips for assembly and movement around the school














