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· Break areas must be positive. 
· Find out what has been used previously to calm the student. Access to preferred calming items for set, short periods during the day usually has the effect of prolonging the time students can sustain classroom interactions and engagement. 

· Develop a clearly defined break area with boundaries. The break area should not spill over into the work area. 

· Rules may need to be made such as only two people allowed in the break area at one time (visual prompt could be used such as two boxes to add names or photos to) or only three breaks each day (visual prompt could be used such as three break cards). 
· Visual timers such as sand timers can be introduced to put time limits on breaks at a later stage. 

· Clearly schedule break times in the student’s plan by allowing the student to either access the break area and/or preferred items to relax after work is completed. In the early stages of implementing this strategy, consider rewarding the student for accessing the break area if it is decided that the student needs to learn to remove him/herself from challenging situations before losing control. 

· Remember to develop a routine for accessing a safe or break place while in the playground. This may be an area that has constant supervision, is quiet and is contained or blocked off from the busy playground. 

· A box of items in the break area which helps the student to calm down can be effective for everyone. If this avoids a serious incident or a loss of control in front of other students, then it has value to the whole class. 

· Consider what materials are in the break area. If your student likes to rip up pieces of paper when stressed then leaving books there to view may be an issue. Remember that students are most likely to access the break area when highly stressed or anxious and their behaviour most likely will reflect this. Remove breakable or valuable items if necessary so the student may calm down without adult intrusion to remove items. 

· Display or brag books containing individualised calming photos and preferred images are quick and cheap to make for break areas or to view in times of stress or anxiety. 

· Investigate if the student prefers closed-in break areas (such as a cubby made from a desk plus a blanket or large box, the use of room dividers etc) or open spaces to make noise such as the chance to go outside, lie on the carpet, eat a small snack or use the swing for three minutes. 

· Investigate what is causing stress to students if they are requiring excessive breaks throughout each session. Are they unfamiliar with the rules, reluctant to attempt new work, experiencing sensory challenges, hungry or needing more consistency? Looking at the function of the behaviour will provide insight into what strategies need to occur next to support the student. 

As well as designated break areas, breaks can and should be provided through other means:

· The time directly after outside activity, including movements throughout the school and outside play times, are often times when students can feel overwhelmed and over excited. Planning a quiet calming activity straight after playtimes can help students calm themselves before the sensory and social demands of the classroom start again. 
· Consider the need to plan for movement if movement breaks are required. Fiddle toys, worry beads, wiggle cushions, yoga poses, going to the bubblers to refill a drink bottle, errands, carrying equipment and rotations through work stations all provide legitimate movement opportunities throughout the day. 
· Whole class relaxation, reading to the class while the students access sensory toys or allowing students to use a visual diary to draw their day or preferences may be successful in calming students and getting them ready for work. 
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Tips for organising break areas














