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· Provide more structure whenever possible, such as designated areas for specific activities, set routines for moving to and from the playground, and rules for games and interactions.

· Explicitly teach the physical skills required to use the playground equipment if necessary such as the swing, climbing equipment, and going to the drink fountains and toilets.

· Use peers as buddies and models. Schools may see improvements in interactions when students requiring extra playground support are able to choose peers to access 'special activities' at play times such as supervised access to computers and other technology, the use of preferred sporting equipment or areas, or preferred toys and games.

· Use story-based interventions, cue cards, peers, video models and explicit teaching to teach the finer points of social interactions such as entering and exiting play situations, waiting for a turn, following the rules and being a good winner/loser. A notebook kept in the teacher’s pocket can be used to quickly draw social misunderstandings from some one else's point of view or a sequence of play steps.

· Plan a debrief time or routine to problem solve playground issues if necessary. Some students can draw their concerns or circle images depicting what happened, which may be discussed privately at a more convenient time.

· Some students may require assistance to choose play activities or be unsure of what to do in the playground. A visual choice board can be used to identify possible choices before going out to play and could also be used in a central area of the playground to prompt students to choose and start play activities.

· Explicitly teach and display visually the rules for current popular playground games so that students are more able to join in and sustain interactions in games such as chase, hand ball, football, tag and bull rush as appropriate.

· Plan a safe place in the playground that is constantly supervised and accessible for students who need a break from the social and sensory demands of the playground.

· Recognise that some students with ASD use the playground to relax and engage in rituals and individual fascinations so as to calm themselves after the demands of the classroom. Break areas can support this. 
· Some students may require assistance to develop routines which are unobtrusive such as the student who likes to pace can be supported to develop a route which does not go through ball or group games but is still in view of staff on duty. Specifically, staff may need to experiment to determine the correct balance of social activities and time to relax alone for some students in the playground.

· Identify whole-of-school considerations such as reviewing playground supervision 'hot spots', any necessary changes in the provision of supervision, rules and procedures, safety considerations, and the provision of alternative play options such as supervised interest groups at longer play breaks.

· Consider alternative options for those students who consistently exhibit difficulties sustaining play. For example, the option to access the library on some days throughout the week may help some students cope better in the playground on the other days. Some students may benefit from a shortened play time or reduced time for unstructured activities. Staying inside for longer periods or participating in other activities for some of the day's play session may help provide more structure.

[image: image3.jpg]= °
% aeiou
AUtlSm FOUNDATION

———— QUEENSLAND
‘QUEENSLAND . or ohidren with autism COVERNMENT





Tips for supporting a positive playground Interactions














