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· Revisit and re-teach class rules, routines and work systems on a regular basis to ensure generalisation to a range of tasks, environments and staff. The beginning of term often benefits from a review of common rules and routines presented visually and concretely.
· Outline the whole school rules and routines clearly and tell the student what they should be doing. 
· Start a whole class schedule that outlines the day’s tasks. This is calming for all students, useful for any support staff or adults visiting or working in the class, and helps all children learn the routine so they may be good models of expected behaviour and routines for the student with Autism Spectrum Disorder (ASD).

· Share the schedule with the class. At the beginning of each day, session or before significant changes, direct the class to the schedule so they can learn to independently look for the day's plan and any changes. 

· Use visual representations (photos, images, drawings, remnants of real objects such as a whiteboard marker to indicate whiteboard drawing) to show activities and routines on the whole class schedule. As appropriate, use more abstract forms of representation in schedules as the year progresses, such as using the letters ‘HPE’ to replace a photo of the HPE teacher paired with the letters HPE. 

· Consider how you will indicate to students that there is a change to the schedule or routine. Use of the 'not' symbol (( such as in ‘no smoking’) over an activity to indicate that it will not happen today is a proven method. Remember to show what will be in place of the removed or unavailable activity. Remember to highlight what will stay the same on the schedule as well as the change.

· Consider how you will indicate to students that it is time to start a particular routine (such as handing in scrap books or stopping to listen to whole class instructions) and explicitly teach and reinforce students for following this routine (such as stopping work and looking at the teacher when he/she sings a ‘time to listen’ prompt song). 

· Consider how you will indicate that activities are finished and it is time to move on to the next activity on the schedule. Removing the visual representation (photo) from the schedule and placing it in a finished box shows it is completed. Alternatively, having a star or highlighting box next to/around the current activity shows where it fits within the day. Students enjoy the responsibility of moving the photo or box throughout the day. 
· Remember to use visual cues to prompt students throughout their day. A photo of the next activity (lunch box) may help prompt a student to pack up their current task. 

· Consider how routines that involve movement within the classroom or school environment will occur. Planning transitions so groups move gradually, in an orderly way and in an established pattern or routine, maintains a positive and safe learning environment. 

· Most students with ASD benefit from access to a combination of a whole class schedule depicting the plan for the day, as well as a list or individual schedule tailored to their needs. This helps the student with ASD understand what to do during the activities listed on the whole class schedule. 

· An individual schedule or list of tasks must consider: 

· the comprehension capabilities of the student (words, images, photos or object remnants as well as the number of tasks/images) 

· the amount of time the student is able to work before a break or reinforcement is required (when to schedule preferred tasks and breaks throughout the session) 

· a balance between challenging and successful tasks 

· how the student will know the task is finished (image placed in finished box, teacher removes image etc, or student is given cue card to choose reinforcement)

· consistency: does the schedule follow a set routine or procedure, such as highlighting choice or break items in yellow or specialist staff activities/visitors in blue so they are easily noted?
· independence: does each schedule contain at least one task the student may complete independently and how can this be extended?
· When a student attempts to change or remove activities from their schedule, such as moving preferred items up the order or removing non-preferred activities, this indicates the student knows the value of the schedule.
· To teach the routine of using a schedule, start simple and gradually increase the complexity of the schedule as needed. For example, add more tasks before the reinforcement task, increase the length of tasks, progress towards more abstract visual representations, and decrease the prompts to follow the schedule. 

· Remember to adjust the individual schedule to ensure success. If the student is particularly stressed, they may find transitioning between tasks difficult, so may benefit from one less task on their schedule that session. 
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Tips for developing supportive routines and schedules














