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Work systems should visually answer the following questions:

· What is the work to be done? (e.g. matching, sorting, adding, writing, colouring)

· How much work is there to be done? (e.g. complete the 10 boxes or sort all the items in the container i.e., not an endless pile of work) 

· When am I finished? (e.g. timers, a mark on page showing where to stop or boxes to be filled, stickers to be sorted and placed show exactly when the student will be finished)
· What comes next? 
· Remember to show when breaks, choices and access to preferred activities or items will occur. Adding more 'work’ when the student finishes is unlikely to increase productivity unless this 'work' is chosen by the student or is a fascination of the student.

· Order activities consistently left to right or top to bottom to show the order expected.

· The use of folders or boxes for individual tasks clearly shows how many are to be completed and teaches the concept of finishing a task and packing it away before starting the next one.

· Develop visual methods of representing tasks to be completed such as mini-schedules, photo lists, and boxes to be ticked, visual instructions, colour codes and visual models of the finished task.

· Limit materials and instructions to only those required for the task at hand.

· Develop visual grids, schedules or lists to show which work stations students are to access and in which order.

· Remember that work systems or work routines may need to be explicitly taught initially. If this is the case, the focus should be on developing work routines (starting work, completing the task, packing away, starting the next one etc) not the actual content in the beginning. Concepts and content may be increased or introduced once the student has mastered the work routine. Consider using peer helpers to support students to transition through work stations.

· Once work station or work system routines have been established, consider modifying or sabotaging these to create opportunities for developing communication. For example, omit items so students need to request them, increase the social demands by including peers, and teach vocabulary by extending the use of special interests or strengths.

· Allow for opportunities for students to manipulate materials and legitimately move around the room, such as physically sorting items, posting and placing pieces into a puzzle.

· Limit the amount of work or information provided on one page. Split pages into manageable tasks and remove any unnecessary information or distractions.

· Incorporate strengths and interests, such as sorting preferred toys into beginning sounds trays or posting boxes. Items can be sorted from screw top jars (these have the added benefit of the student needing to ask for assistance to open the jar). Remember that the preferred topic is always a great motivator when delivered as the final task in a work system. 

· Consider developing 'finished' routines such as using 'finished' boxes or trays at desk groups, boxes to pack equipment or materials back into, activities to do while ‘waiting for others to finish’, equipment monitors and packing up prompts and cues such as checklists or packing up songs or sequences.

· There is no end to the creative options for work station activities and work systems in the Prep classroom. The internet abounds with examples of English and Mathematics work stations as well as work systems for students with ASD which may be adapted to suit classes, individuals and environments.

· Structured teaching is an educational approach to structuring learning for students with Autism Spectrum Disorder (ASD) by focusing in their visual strengths and preference for organisation and predictability.
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Tips for developing work systems and stations 














